Terry O’Banion hired both Gayle Privette and Charles Merrill in the ’
_ _ early 1960’s as
?g_Central Florida Junior College who both taught the personal develop?lnent coursecggggr?tl)%rg in
is article. This course was the foundation for The Individual in a Changing Environment course

that was the anchor for the iconic general educati i
airas of eyory Student g cation program at Santa Fe Community College

A Humanistic and Experiential

Approach to Personal

Development

A community junior college made humanistic concepts and experiential meth-
ods the bases for a personal development course which was staffed by profes-

sional counselors. The course was designed to permit
and class activities which were directed toward the
tellectual development of individual students, each
Small, unstructured discussion groups and
were deliberately placed outside the grading
Theexpeﬁmenmlcoursewasevaluatadinmgardtnsnch
humanistic and value-oriented course con-

dent involvement.
questions as the following: Can

flexibility in content
personal growth and in-
with unique needs.
individual papers and projects
context to encourage active stu-

tent stimulate intellectual development and personal growth on the part
of junior college students? Are didactic and experiential methods compati-

ble in a classroom setting?
as student personnel workers?

Bzcmsn mucH oF modern life threat-
ens to reduce persons to cards that
must not be spindled, it is significant that
humanistic values are coming to the fore-
front in several professions—education and
psychology among them. The humanistic
approach is based upon a system of values
that stresses uniquely human characteristics -
of man and, in this context, does not imply

CavieE PriverTE, Assistant Professor of
Education, University of Florida, was previous-
ly Counselor and Instructor, Central Florida
Junior Collsge, Ocala. Crmarves H. MERRILL
is Counselor and Instructor, Central Florida
Junior College.

Can counselors teach and maintain effectiveness

a non-theistic position. In reaffirming the
worth of man, humanistic values extend
beyond concepts of adjustment and con-
formity. The full life implies not only
absence of pathology and deviant behavior,
but creative development of potentialities,
zest for life, rich relatedness to other per-
sons, and realization of values—all more
positive than adjustment suggests.

Several elements converged at Central
Florida Junior College to make possible a
synthesis of humanistic values and growth-
facilitating experiences within the frame-
work of a psychology course. The admin-
istration actively favored student-centered
education and provided a large counseling
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staff in ‘a comprehensive student services
program. The counselors were
to a humanistic and existential understand-
ing of behavior and to a client-centered ap-
proach to helping persons. Typical needs
and problems of students were compound-
ed because half the student population did
not live permanently in the home town of
the college. There were no residence halls
and relatively few opportunities in the col-
lege environment that allowed meaningful
relationships to develop among students.
The Dean of Students initiated thinking
about a psychology course that, as a part of
the student services program, could help
students understand themselves and their
various relationships in this educational
and social environment. Because some as-
sumptions that were basic to the course
were not supported unanimously by the
local faculty and were not held unanimous-
Iy by writers in personnel services and edu-
cation (see comments by Gustad following
Glanz, Hayes, & Penney, 1959),;!11::“@

growth and improved psychological health,
It was believed that personal growth and
intellectual development could be mutually
enhancing in a single setting, the class-
room, wherein counselors, using academic

as well as methods borrowed
from personnel services, could pursue these
goals and still maintain effectiveness in the
total student services program.

With a flexible design that permitted
changes in procedure and content, Intro-
duction to Personal Development evolved.
~“The course utilized two discernible meth-

ods: wmﬁtb pmoedu!ﬂd to ac-

methods to encourage further student in-
volvement with concepts that were intro-
duced by the course content. The course
led students to look at themselves, as is true
of most o:;mes. However, the
_ typical psychological symp-
" toms took on a new character; students dis-
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of sickness and
found psychological goals to reach rather
than personality disasters to avoid.
Course Content

interpersonal

tionships, and values with implications for
vocational decisions (Combs & Snygg,
1959; Frankl, 1963; Fromm, 1056a;
Fromm, 1856b; Jourard, 1963; Maslow,
1958; Nixon, 1962; Rogers, 1956). Lec-
tures and research topics emphasized such

as positive (Lands-

their study of these concepts.
Experiential Approach

Experiences designed to encourage
self- mhm
with others, and which is
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wonderful per-
son. My reaction to this movies
are made too, too unreal for the public.
utfnrmereasonweaﬂﬁkehkmm

E‘”
E‘

1t’s like a counseling session in which I want
to disclose myself more fully, but sometimes
something seems to be keeping me from it.
(Perhaps it’s because I'm afraid of some-

accomp
ey (el wdoa

Group Discussions. Students met in
groups of five to eight for an hour of dis-
cussion each week. Counselors, serving
as leaders, neither attempted to adhere to
the academic content of the course, nor did
theyieadsmdentsinﬂmdireoﬁmo!gmp

problems aggravated by building construc-
tion. Students also explored—sometimes
tentatively, sometimes openly—questions of
apparent significance: dating relation-
ships and sex morality, their changing roles
in the family and resulting conflicts, and
feelings about approaching desegregation
in schools and racial attitudes.

Term Project. Each student selected a
project related to some goal, problem, or
question im| to him and to the ob-
jectives of the course. The intention was
to encourage each student to become ac-
tively involved in un himself,
his own personal growth, and re!ahonsh;ps
thateouldbegmﬁfymgtohim Instead of
some amount of reading, what happened to
the student became the substance of the
project. To facilitate personal involve-
ment,uch:tudmtwurequkedmsuhm:t

outline of his project plans,
a.nd.attheendofthetemx,ashtementm-
g;:ting the activities in which he had

engaged.

Many students chose individual or group
counseling at the college or with counselors
in the community. Specific questions
prompted the design of several projects.
A girl who had tentatively chosen a voca-
tion interviewed a practicing social worker.
The girl reported apologetically at the con-
clusion that she was no longer interested in
social work as a career. A prospective
teacher made a 50-mile trip each week to
observe and share class responsibilities
with a third grade teacher. One group of
students regularly met with a minister who
was not offended by their metamorphosis
from a childhood faith.

Individual students designed laboratory
situations to help change their own behav-
ior that they believed needed changing.
Some students kept logs of social interac-
tions which increased their confidence with
new acquaintances. Several men students
helped direct recreational activities for

young boys, attempting to understand bet-
tertbesodnlbebavwroftheboys A girl
taught young children in her neighbor-

Ammiedsmdmtworkadoutwnys
tohnlpxuolveaproblanofcummlmim
tion with her in-laws.

EVALUATION

By didactic and experiential procedures,
Introduction to Personal Development at-
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tempted to foster personal growth and in-
tellectual development. To evaluate ob-
jectively the effectiveness of these proce-
dures in realizing these goals was virtually
impossible. Evaluation included close ex-
amination of teaching methods and subject
content by the instructors and feedback
from discussion leaders regarding student
perceptions of what was happening, In
addition, many students felt free to crit-
icize through their reaction papers.

Student evaluation was systematically
invited at the end of each term. The fol-
lowing excerpts represent anonymous stu-
dent expressions of the worth of the total
experience:

helped me find myself and understand

- myself,

helped me tolerate others’ opinions and

attitudes,
helped me get along with my father and
form opinions on sex and the family,

helped in no specific way (personally, -

not much),

let me express myself,

made me realize I shouldn’t talk about
myself,

helped me determine my major in col-
lege.

Some aspects of the course were per-
ceived negatively by some students but
were acclaimed by others. For example,
one instructor was criticized as “indefinite,
lacking an ‘authoritarian air,” and too easy-
going,” yet was praised as “encouraging in-
dividual thought, having an informal man-
ner, and showing respect for students.”

Another step in the evaluation process
was a follow-up of students who had com-
pleted the course during 1963-84. Stu-
dents, as a group, believed the course to be
worthwhile and felt that they had experi-
enced in some way. A
significant implication of the total student
evaluation, including data from the se-
mester evaluation, the follow-up study,
and personal communications, is that stu.
dents responded differentially to the same
activity and viewed differentially their in-
dividual needs and direction of growth.
Specific activities which were helpful and
specific ways of growth were unique for
each student. - :

Members of the counseling staff had an
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active interest in Introduction to Personal

Development and the worth of experiences

for students enrolled in th? course. At

the end of the second year of experimenta-

tion, the course was re-evaluated by the

counseling staff. The counselors” endorse-

ment, based upon study of student evalua--
tions and their own observations, support-

ed these beliefs:

1. Humanistic and value-oriented con-
tent with experiential methods can be an
effective springboard to intellectual growth
and to personal development by providing
personality ideals, facilitating heightened
awareness of self and others, and encourag-
ing a growth process; S

2. Experiential methods are compati
with didactic procedures in the classroom
and help students become personally in-
volved in their formal education;

3. The class activities afford opportu-
nity for significant relationships among stu-
dents and address the local problem of in-
adequate facilities for meaningful social in-
teraction;

4. Introduction to Personal Develop-
ment opens the door to personal counseling
for many students;

5. Counselors can responsibly pursue
educational goals in the classroom without
losing effectiveness as student personnel
workers.
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New Guidelines To Assist in Admission of
Foreign Students

p The Institute of International Education has joined three
other national organizations—AACRAO, CEEB, and
NAFSA—in sponsoring the preparation of two new publica-
tions to assist colleges and universities in admitting foreign
students. Guidelines for the Admission and Placement of
Students from Taiwan and Hong Kong ($1.00 per copy)
and Guidelines for the Admission of Students from the
Middle East and North Africa ($1.50 per copy) are reports
of information presented at conferences on the admission of
students from these areas of the world. The reports are in-
tended (1) to supplement existing literature on the educa-
tional systems of the area covered, (2) to identify special
problems experienced in admitting and placing students
from these areas, and (3) to suggest useful tools and re-
source materials on which admissions officers, graduate
deans, foreign student advisers and others may draw.
Order from the Publications Division, Institute of Interna-
tional Education, 809 United Nations Plaza, New York,
N.Y. 10017.
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