
THE JUNIOR COLLEGE -  A HUMANIZING INSTITUTION 

Ter ry  0 'Ban ion  

In  1964  Mar io  Sav io  l aunched  the  Berke ley  F ree  Speech  Movement  i n  

a  d ramat i c  ou tburs t  o f  pen t -up  s tuden t  f rus t r a t ions  over  the  qua l i ty  o f  

t he i r  educa t iona l  exper i ence .  He  desc r ibed  the  educa t iona l  exper i ence  a s  

a  mach ine  des igned  to  g r ind  the  bones  o f  s tuden t s  t o  make  soc ie t a l  b read .  

He  s a id :  

There  i s  a  t ime  when  the  opera t ion  o f  the  mach ine  becomes  
so  od ious ,  makes  you  so  s i ck  a t  hea r t  t ha t  you  can ' t  t ake  pa r t ,  
you  can ' t  even  t ac i t ly  t ake  pa r t ,  and  you 've  go t  t o  pu t  your  
bod ies  on  the  gea r s  and  upon  the  whee l s ,  upon  the  l eve r s ,  upon  
a l l  appara tus  and  you 've  go t  t o  make  i t  s top .  And  you 've  go t  t o  
ind ica te  to  the  peop le  who  run  i t ,  to  the  peop le  who  own i t ,  
tha t  un less  you ' r e  f r ee ,  the  mach ines  wi l l  be  p reven ted  f rom 
work ing  a t  a l l .  (1 )  

The  s tuden t  r evo lu t ion  has  con t inued  fo r  s ix  yea r s ,  bu t  t he  educa

t iona l  mach ine  has  no t  changed  a  g rea t  dea l .  In  March  o f  1970  a  g roup  

o f  conce rned  s tuden t s  a t t ended  the  annua l  conven t ion  o f  t he  Amer ican  Co l 

l ege  Per sonne l  Assoc ia t ion  (an  a s soc ia t ion  e spec ia l ly  commi t t ed  t o  s tuden t  

deve lopment )  i n  S t .  Lou i s ,  Missour i ,  and  r eques ted  tha t  the  Assoc ia t ion  

address  i t s e l f  to  a  number  o f  r e l evan t  i s sues  o f  conce rn  to  s tuden t s .  In  

A S ta t ement  o f  P r inc ip le  the  s tuden t s  in  1970  echoed  Mar io  Sav io ' s  desc r ip 

t ion  o f  educa t ion  in  1964 :  

Dr .  Te r ry  O 'Ban ion  was  t he  f i r s t  Dean  o f  S tuden t s  a t  San ta  Fe  Jun io r  
Co l l ege .  He  has  been  an  Ass i s t an t  P ro fesso r  o f  Educa t ion  a t  the  Unive r s i ty  
o f  I l l i no i s  s ince  1967 ,  and  has  se rved  as  a  consu l t an t  t o  co l l eges  in  2Z 
s t a t e s  and  Canada .  
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The new "mul t ivers i ty"  i s  a  fac tory  tha t  tu rns  ou t  sc ien t i s t s ,  
technic ians ,  and  managers  to  meet  the  demands  o f  an  increas ing ly  
cyberna ted  product ion  sys tem. . . the  un ivers i ty  has  p ros t i tu ted  i t 
se l f  -  i t  has  become a  se rv ice  s ta t ion  to  the  mi l i t a ry  and  the  
la rge  corpora t ions ,  where  s tudents  a re  supposed  to  p lug  in ,  re 
ce ive  some h igh-oc tane  fue l  (knowledge) ,  and  d r ive  o f f ,  wi thout  
a  map o f  l i fe ,  to  f i t  in to  a  s lo t  in  some bureaucra t ic  a r range
ment .  (2 )  

These  two s ta tements  descr ibed  educa t ion  as  some s tudents  see  i t  

in  the  un ivers i ty ,  bu t  i t  i s  a  descr ip t ion  tha t  f i t s  the  jun ior  co l lege  

jus t  as  wel l .  The  jun ior  co l lege  i s  an  Amer ican  soc ia l  invent ion  and  re 

presen ts  the  ingenui ty  tha t  Amer icans  inves t  in  mechanica l  cont r ivances .  

The  jun ior  co l lege  i s  based  on  a  product ion  model  o f  educa t ion  and  the  

p lan  i s  for  each  communi ty  to  have . i t s  own hometown fac tory .  From the  

fac tory  br igh t ,  new,  young technic ians  a re  purchased  for  bus iness  and  

indus t ry .  Transfer  s tudents  come o f f  the  assembly  l ine  wel1-packaged  

for  the  un ivers i ty .  For  those  who a re  not  t ra ined  as  technic ians  o r  who 

have  no t  prepared  for  the  un ivers i ty ,  the  jun ior  co l lege  becomes  a  re 

ce iv ing  s ta t ion ,  ho ld ing  the  surp lus  merchandise  un t i l  i t  can  be  mys te r i 

ous ly  d i s t r ibu ted  to  o ther  soc ia l  a lchemis t s  fo r  the i r  exper imenta t ion .  

The  product ion  model  o f fe rs  repa i r  se rv ices  for  a  s izab le  adul t  popula t ion  

through a  cont inu ing  educa t ion  program -  t igh ten  a  loose  par t ,  repa i r  a  

broken  p iece ,  ins ta l l  a  new component ,  add  a  l i t t l e  cu l tura l  po l i sh ,  and  

the  o ld  g i r l  i s  ready  to  be  p lugged  back  in  for  another  f ive  years .  

The  jun ior  co l lege  has  become one  of  the  most  usefu l  ins t ruments  of  

our  product ion-or ien ted  soc ie ty .  Indeed ,  many jun ior  co l leges  even  take  

the  names  o f  success fu l  p roducers ,  Corn ing  Communi ty  Col lege  in  New York  

fo r  Corn ing  Glass ,  Kel logg  Communi ty  Col lege  in  Michigan  for  Kel logg  

cerea ls ,  and  the  most  obvious  of  a l l ,  Henry  Ford  Communi ty  Col lege  in  
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Michigan .  The  jun io r  co l l ege  i s  the  Hora t io  Alge r  o f  h igher  educa t ion ,  

ou r  own homegrown da r l ing .  Feed  h im we l l  and  he  wi l l  t u rn  ou t  b igger  and  

be t t e r  p roduc t s .  One  jun io r  co l l ege  p res iden t  sa id  th i s  to  me ve ry  c l ea r ly  

in  a  r ecen t  conversa t ion ,  "We have  t o  gea r  our  p roduc t s  t o  wha t  t he  un i 

ve r s i ty  wi l l  buy . "  

The  p roper t i ed  gen t l emen  who  make  dec i s ions  in  the  U.  S .  Congress  

have  a l so  come  t o  recogn ize  the  g rea t  va lue  o f  the  jun io r  co l l ege  in  t e rms  

o f  our  p roduc t ion-o r i en ted  soc ie ty .  Federa l  suppor t  fo r  jun io r  co l l eges  

has  inc reased  s ign i f i can t ly  dur ing  the  pas t  f ive  yea r s ,  and  a  na t iona l  

jun io r  co l l ege  b i l l  insu r ing  two  yea r s  o f  f r ee  h igher  educa t ion  fo r  eve ry 

one  i s  jus t  a  ma t t e r  o f  t ime .  The  miss ion  o f  t ha t  educa t ion  i s  We11  ex 

pressed  in  a  March ,  1970  s t a t ement  by  P res iden t  Nixon :  

Two-yea r  communi ty  co l l eges  and  t echn ica l  i n s t i tu t e s  ho ld  
g rea t  p romise  fo r  g iv ing  the  k ind  o f  educa t ion  which  l eads  to  good  
jobs  and  a l so  fo r  f i l l i ng  na t iona l  shor t ages  o f  c r i t i ca l  sk i l l  
occupa t ions .  Cos t s  fo r  these  schoo l s  a re  r e l a t ive ly  low,  e spec i 
a l ly  s ince  the re  a re  few r e s iden t i a l  cons t ruc t ion  needs .  A do l l a r  
spen t  on  communi ty  co l l eges  i s  p robab ly  spen t  a s  e f fec t ive ly  as  
anywhere  i n  the  educa t iona l  wor ld .  (3 )  

And  so  the re  you  have  i t  s t r a igh t  f rom Poor  R icha rd ' s  Almanac :  a  

penny  saved  i s  a  penny  ea rned ,  the  p roduc t ion  o f  jun io r  co l l ege  s tuden t s  

i s  cheap  and ,  t he re fo re ,  good .  

The  jun io r  co l l ege  i s  p r imar i ly  a  f ac to ry ,  a  p roduc t ion  mode l  o f  

educa t ion  in  which  s tuden t s  a re  tu rned  ou t  to  f i t  indus t ry  o r  the  un ive r 

sity or are stored away until they simply evaporate. In my opinion the 

major issue confronting the junior college is whether or not we will con

tinue to support the junior college as a model of production or whether 

we will choose to redirect the junior college as an educational institu

t ion  tha t  i s  respons ive  to  some  o ther  k inds  o f  human  needs .  I  t h ink  the re  
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i s  no  doubt  bu t  tha t  the  jun ior  co l lege  can  cont inue  in  grea t  favor  as  

a  product ion  model ;  even  i f  i t  responds  to  o ther  human needs  i t  wi l l  

probably  s t i l l  be  necessary  for  the  jun ior  co l lege  to  re ta in  some aspec ts  

of  the  product ion  model .  But  i f  the  jun ior  co l lege  cont inues  p r imar i ly  

as  a  product ion  model  then  i t  wi l l  cont inue ,  a long  wi th  mos t  o ther  l eve ls  

and  k inds  of  educa t ion ,  to  func t ion  in  an  an t i - l i fe ,  dehumaniz ing  way 

wi th  s tudents  and  wi th  facu l ty  and  s ta f f .  

The  product ion  model  dehumanizes ,  t akes  away f rom the  essen t ia l  

human qua l i ty  of  what  i t  means  to  be  a  person .  As  Harvey  Cox,  the  eminent  

theo logian ,  says  " . . . the  t igh t ,  bureaucra t ic  and  ins t rumenta l  soc ie ty  -

the  only  model  we 've  known s ince  the  indus t r ia l  revolu t ion  -  renders  us  

incapable  of  exper ienc ing  the  non-ra t iona l  d imens ions  o f  ex is tence .  The  

absurd ,  the  insp i r ing ,  the  uncanny,  the  awesome,  the  te r r i fy ing ,  the  

ecs ta t ic  -  none  of  these  f i t s  in to  a  product ion  -  and  e f f ic iency-or ien ted  

soc ie ty ."  (4 ,  45-67)  The  product ion  model  r equi res  conformi ty  to  opera te  

e f f ic ien t ly ;  s t ra igh t  rows ,  f i f ty  minute  hours ,  a  f ive-poin t  grad ing  

sca le ,  rec tangular  shaped  c lass rooms;  educa t ion  i s  square ,  s t ra igh t ,  t imed,  

and  s t i f f .  A co l lege  s tudent  descr ibes  th i s  k ind  of  educa t ion  in  a  poem 

he has entitled About School: 

About School 

He a lways  wanted  to  say  th ings .  But  no  one  unders tood .  
He a lways  wanted  to  expla in  th ings .  But  no  one  cared .  
So  he  drew.  

Somet imes  he  would  jus t  draw and  i t  wasn ' t  anyth ing .  He wanted  to  
carve  i t  in  s tone  or  wr i te  i t  in  the  sky .  

He would  l i e  out  on  the  grass  and  look  up  in  the  sky  and  i t  would  
be  on ly  h im and  the  sky  and  th ings  ins ide  h im tha t  needed  say ing .  
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And i t  was  a f t e r  tha t ,  t ha t  he  d rew the  p ic tu re .  I t  was  a  beau t i fu l  
p i c tu re .  He  kep t  i t  under  the  p i l low and  would  l e t  no  one  see  i t .  

And  he  would  look  a t  i t  eve ry  n igh t  and  th ink  abou t  i t .  And  when  i t  
was  da rk ,  and  h i s  eyes  were  c losed ,  he  cou ld  s t i l l  see  i t .  

And  i t  was  a l l  o f  h im.  And  he  loved  i t .  
When  he  s t a r t ed  schoo l  he  b rough t  i t  wi th  h im.  Not  t o  show anyone ,  

bu t  j u s t  to  have  wi th  h im l ike  a  f r i end .  

I t  was  funny  abou t  schoo l .  
He  s a t  in  a  square ,  b rown desk  l i ke  a l l  the  o the r  square ,  b rown desks  

and  he  though t  i t  shou ld  be  r ed .  
And  h i s  room was  a  square ,  b rown room.  L ike  a l l  the  o the r  rooms .  And  

i t  was  t i gh t  and  c lose .  And  s t i f f .  

He  ha ted  to  ho ld  the  penc i l  and  the  cha lk ,  wi th  h i s  a rm s t i f f  and  h i s  
f ee t  f l a t  on  the  f loo r ,  s t i f f ,  wi th  the  t eacher  wa tch ing  and  
wa tch ing .  

And  then  he  had  to  wr i t e  numbers .  And  they  weren ' t  any th ing .  They  
were  worse  than  the  l e t t e r s  tha t  cou ld  be  someth ing  i f  you  pu t  
them toge the r .  

And  t he  numbers  were  t i gh t  and  square  and  he  ha ted  the  whole  th ing .  

The  t eacher  came  and  spoke  to  h im.  She  to ld  h im to  wear  a  t i e  l ike  
a l l  the  o the r  boys .  He  s a id  he  d idn ' t  l i ke  them and  she  sa id  i t  
d idn ' t  ma t t e r .  

Af te r  t ha t  they  d rew.  And  he  d rew a l l  ye l low and  i t  was  the  way  he  
f e l t  abou t  morn ing .  And  i t  was  beau t i fu l .  

The  t eacher  came  and  smi led  a t  h im.  "What ' s  t h i s?"  she  sa id .  "Why 
don ' t  you  d raw someth ing  l ike  Ken ' s  d rawing?  I sn ' t  t ha t  beau t i fu l?"  

I t  was  a l l  ques t ions .  

Af te r  t ha t  h i s  mothe r  bough t  h im a  t i e  and  he  a lways  d rew a i rp lanes  
and  rocke t  sh ips  l ike  eve ryone  e l se .  And  he  th rew the  o ld  p ic tu re  
away .  

And  when  he  l ay  ou t  a lone  look ing  a t  the  sky ,  i t  was  b ig  and  b lue  and  
a l l  o f  eve ry th ing ,  bu t  Tie  wasn ' t  anymore .  

He  was  square  ins ide  and  b rown,  and  h i s  hands  were  s t i f f ,  and  he  was  
l i ke  eve ryone  e l se .  And  t he  th ing  ins ide  h im tha t  needed  say ing  
d idn ' t  need  say ing  anymore .  

I t  had  s topped  push ing .  I t  was  c rushed .  S t i f f  
L ike  eve ry th ing  e l se .  

Educa t ion ,  f a r  too  o f t en ,  has  been  the  p rocess  o f  s t i f l ing  the  ind i 

v idua l  u rge  to  encoun te r  the  ex ten t  and  the  exc i t emen t  o f  wha t  i t  means  t o  

be  a  human  be ing .  Each  man  s i t s  ins ide  h imse l f  i n  h i s  desk  o f  p roper  
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behav io r ,  eage r  t o  emerge  and  engage  in  the  human  encoun te r ;  bu t  f ew a re  

ca l l ed  fo r th  in  the  educa t iona l  sys tem.  

I f  you  have  wa tched  young  ch i ld ren  p lay  schoo l  you  have  p robab ly  

wi tnessed  the  c l ea res t  example  poss ib le  o f  educa t ion  a s  a  dehumaniz ing  

p rocess .  I  have  a  n ine  yea r  o ld  daugh te r  in  the  four th  g rade  who  wan t s  

t o  be  a  ba l l e r ina ,  a  nu r se ,  an  ac t r e s s ,  a  f a sh ion  mode l ,  and  the  love r  o f  

Davy  Jones  o f  t he  Monkees .  I  am a f ra id ,  however ,  t ha t  she  i s  go ing  to  be  

a  schoo l  t eacher .  S ince  the  f i r s t  g rade  she  has  p layed  schoo l  more  than  

any  o the r  game .  She  can  go  fo r  hours  wi th  an  imag ina ry  room fu l l  o f  

imag ina ry  r eca lc i t r an t  s tuden t s .  She  pu t s  on  a  ve ry  good  show.  Her  

pedagogy  cons i s t s  p r imar i ly  o f  ch id ing  the  bad  ch i ld ren  in  he r  room.  

"Bi l ly"  i s  a lways  t a lk ing  ou t  o f  t u rn .  "Sus ie"  l eaves  he r  sea t  wi thou t  

pe rmiss ion .  " Johnn ie"  f a i l s  to  g ive  the  expec ted  answer .  And  poor  "Her 

man"  -  he  can  do  no th ing  r igh t .  " I  don ' t  know wha t  I 'm  go ing  to  do  wi th  

you ,  Herman"  i s  the  cue  fo r  a  s t r ing  o f  admonishments  t ha t  inc ludes  such  

re in fo rcement  a s  "Herman ,  d id  the  Sa lva t ion  Army l eave  you  on  your  mothe r ' s  

doors t ep?"  

My daugh te r  i s  say ing  many  th ings  in  he r  ac t ing  ou t  behav io r  -  she  

i s  p robab ly  say ing  some  impor tan t  th ings  abou t  me .  Bu t  I  be l i eve  she  i s  

a l so  say ing  a  g rea t  dea l  abou t  educa t ion  and  how she  pe rce ives  i t  and  how 

she  has  exper i enced  i t .  I  do  no t  be l i eve  tha t  he r  fo rmal  educa t ion  has  

been  an  overwhe lming ly  c rea t ive  and  cha l l eng ing  exper i ence .  

Toward  a  New Mode l  

In  t he  dehumaniz ing  p roduc t ion  mode l  o f  educa t ion ,  we  have  deve loped  

a  soc ie ty  in  which  the  o ld  a re  p lagued  by  hea r t  a t t acks  and  the  young  by  

hea r tb reaks .  Our  noncogn i t ive  capac i t i e s  have  a t roph ied  l ike  an  append ix .  
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But  no  man  i s  so  d imin i shed ,  so  emac ia ted ,  so  r e t a rded  o r  po l lu ted  tha t  

he  can  e scape  respond ing  to  be  h imse l f ,  t o  be  na tu ra l ,  t o  be  more  fu l ly  

human  when  o the r s  ca l l  t o  h im to  be  so  and  a l low oppor tun i t i e s  fo r  h im 

to  answer  t ha t  ca l l .  And  t he re  i s  a  c l ea r  ca l l  today  ac ross  the  l and  

fo r  a  new k ind  o f  educa t ion .  Shakespea re  has  s a id ,  "There  i s  a  t i de  in  

the  a f fa i r s  o f  men  which ,  when  t aken  a t  the  f lood ,  l eads  on  t o  fo r tune . "  

(5 )  We a r e  a t  the  c res t  o f  a  new humanis t i c  educa t ion ,  and  i f  the  jun io r  

co l l ege  wi l l  bu t  r e spond  to  th i s  ca l l ,  t h i s  demand ,  fo r  human  l i be ra t ion  

i t  wi l l  l i ve  up  t o  i t s  c la im o f  be ing  " the  peop le ' s  co l l ege . "  

The  f r enzy  and  v io lence  tha t  have  g r ipped  th i s  na t ion  fo r  the  pas t  

f ive  yea r s  a re  bu t  the  symptoms  o f  a  peop le  moving  toward  the  comple t ion  

o f  the  Emanc ipa t ion  P roc lamat ion .  We a re  pu t t ing  the  f in i sh ing  touches  

on  t he  Amer ican  d ream in  which  eve ry  man  i s  a  man ,  soc ia l ly ,  psycho log i 

ca l ly ,  economica l ly .  There  a re  some  n igh tmar i sh  qua r re l s  s t i l l  to  be  

so lved  r ega rd ing  the  na tu re  o f  those  f in i sh ing  touches ,  bu t  undernea th  

the  tu rbu lence  the re  i s  an  oppor tun i ty  fo r  those  new to  f reedom to  ex 

per i ence  wha t  i t  means  t o  be  a  man  s t and ing  upr igh t .  The  move  toward  

pe r sona l  f r eedom pervades  the  soc ie ty ;  B lacks ,  Ind ians ,  Ch icanos ,  women ,  

f a rm l abore r s ,  poor  peop le ,  s tuden t s ,  and  t eacher s  a re  demanding  fu l l  

r ecogn i t ion  in  the  fami ly  o f  man .  Some o f  these  g roups  mus t  s t i l l  

ach ieve  the  lower  l eve l  needs  o f  su rv iva l  and  secur i ty  in  Mas low ' s  h i e r 

a rchy  tha t  have  been  den ied  them in  our  soc ie ty ,  bu t  these  l eve l s  wi l l  be  

ach ieved .  I  be l i eve  we  wi l l  mee t  t hese  bas ic  needs  o f  d imin i shed  g roups ;  

we  ce r t a in ly  have  the  re sources  to  do  so .  Bu t ,  a f t e r  the  cha l l enge  o f  

l ea rn ing  how to  su rv ive ,  the re  i s  a  cha l l enge  to  su rv iv ing  we l l .  The  

jun io r  co l l ege  i s  p lay ing  an  impor tan t  ro le  in  he lp ing  d imin i shed  g roups  
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su rv ive ,  bu t  i t  needs  t o  beg in  p repa r ing  fo r  a  ro le  o f  he lp ing  man  su r 

v ive  we l l .  

We a re  beg inn ing  to  move  i n  th i s  coun t ry  away  f rom the  P ro tes t an t  

E th ic  toward  the  Humanis t i c  E th ic ,  away  f rom wha t  i s  wrong  wi th  man  t o  

wha t  i s  r igh t  wi th  man ,  away  f rom educa t ion  a s  a  dehumaniz ing  p roduc t ion  

mode l  t o  educa t ion  a s  a  humaniz ing  mode l .  The  Age  o f  Aquar ius  where  

"peace  wi l l  gu ide  the  p lane t s  and  love  wi l l  s t ee r  the  s t a r s "  may  s t i l l  

seem f a r  away  bu t  i t  i s  a t  l eas t  wi th in  our  g rasp .  

John  Gardner  s ays :  

the  poss ib i l i t i e s  o f  an  improved  l i f e  fo r  mank ind  a re  more  
exc i t ing  than  eve r  in  the  long  h i s to ry  o f  the  r ace .  We ho ld  
in  our  hands  too l s  to  bu i ld  the  k ind  o f  soc ie ty  our  fo rebea r s  
cou ld  on ly  d ream o f . . .  

To  do  th i s  t akes  a  commi tmen t  o f  mind  and  hea r t  -  as  i t  
a lways  d id .  I f  we  make  t ha t  cormi i  tmen t ,  t h i s  soc ie ty  wi l l  
more  and  more  come  t o  be  wha t  i t  was  a lways  mean t  t o  be :  a  
f i t  p lace  fo r  the  human  be ing  to  grow and  f lou r i sh .  (6 ,  172)  

I f  we  a re  to  humanize  t he  educa t iona l  p rocess  so  tha t  human  be ings  

can  g row and  f lou r i sh  then  we  mus t  l ea rn  to  p lace  human  deve lopment  -

wherever  t h i s  l eads  -  as  the  cen t ra l  conce rn  o f  educa t ion .  The  jun io r  

co l l ege  as  a  p roduc t ion  mode l  w i l l  need  to  be  r e s t ruc tu red  so  tha t  the  

humaniza t ion  o f  the  l ea rn ing  p rocess  can  occur .  What  a re  some  o f  t he  

requ i rement s  o f  humaniz ing  the  l ea rn ing  p rocess  -  of  r e s t ruc tu r ing  the  

jun io r  co l l ege  f rom a  p roduc t ion  mode l  t o  a  humanis t i c  mode l?  In  a  

p resen ta t ion  th i s  b r i e f  on ly  a  few examples  can  be  g iven ,  bu t  I  hope  they  

wi l l  be  su f f i c i en t  to  po in t  toward  wha t  I  mean  by  t he  humaniza t ion  o f  

the  l ea rn ing  p rocess .  

1 .  I f  we  a re  to  humanize  the  l ea rn ing  p rocess ,  then  the  s tuden t  

mus t  become  the  sub jec t  ma t t e r  r a the r  than  the  a r t i f i c i a l  d iv i s ion  o f  
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conten t  which  has  se rved  to  guide  educa t ion  for  thousands  of  years .  The  

d iv i s ion  of  conten t  was  thought  to  be  a  more  s imple  way to  unders tand  the  

na ture  of  man,  s ince  a l l  ex te rna l  knowledge  i s  s imply  an  ex tens ion  of  what  

man has  invented  in  h i s  own in te rna l  mind .  Socra tes  unders tood  the  mean

ing  of  the  learn ing  process  and  summed i t  up  in  two words ,  "Know thyse l f . "  

Somewhere  a long  the  way,  however ,  we  changed  the  focus  f rom se l f  to  sub

jec t  mat te r .  At  the  presen t  t ime  we f ind  ourse lves  in  a  s i tua t ion  in  

which  new knowledge  i s  deve loping  so  rap id ly  tha t  a t  leas t  we know we 

can ' t  requi re  s tudents  to  know every th ing .  There  i s  s t i l l  a  focus ,  how

ever ,  on  sub jec t  mat te r  l ea rn ing  as  the  cen t ra l  p rocess  o f  educa t ion .  

The  new hardware-sof tware  technology  as  a  more  e f f ic ien t  way o f  l ea rn ing  

subjec t  mat te r  has  found  grea t  acceptance  in  the  product ion  model  o f  the  

jun ior  co l lege .  

Too many t eachers  s imply  take  subjec t  mat te r  too  se r ious ly .  Per 

haps  they  have  done  so  because  mathemat ica l  f igures  o r  l i t e ra ry  descr ip

t ions  have  g iven  them some persona l  reason  for  ex is tence  in  what  might  

be  an  o therwise  dry  and  hol low l i fe .  Teachers  assume tha t  s imi la r  modes  

o f  ex is tence  should  be  forced  upon s tudents .  I  be l ieve  tha t  sub jec t  

mat te r  conten t  has  va lue  on ly  to  the  ex ten t  tha t  i t  has  meaning  and  i s  

usefu l  fo r  the  s tudent ' s  growth  and  deve lopment .  We mus t  l ea rn  to  bend  

the  conten t  to  the  s tudent ' s  need  ra ther  than  bending  the  s tudent  to  the  

s t ruc ture  of  the  conten t .  

One  impor tan t  deve lopment  tha t  has  occur red  because  of  th i s  emerging  

be l ie f  of  the  s tudent  as  subjec t  mat te r  i s  a  course  in  se l f -deve lopment  

tha t  i s  be ing  organized  by  hundreds  o f  jun ior  co l leges .  Such  a  course  i s  

a  course  in  in t rospec t ion .  I t  provides  each  s tudent  wi th  an  oppor tun i ty  
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t o  examine  h i s  va lues ,  a t t i t udes ,  be l i e f s ,  and  ab i l i t i e s ,  and  wi th  an  

oppor tun i ty  to  examine  how these  and  o the r  f ac to r s  a f fec t  the  qua l i ty  

o f  h i s  r e l a t ionsh ips  wi th  o the r s .  In  add i t ion ,  he  examines  t he  soc ia l  

mi l i eu  -  the  cha l l enges  and  p rob lems  o f  the  soc ie ty  -  as  they  r e l a t e  to  

h i s  deve lopment .  F ina l ly ,  t he  course  p rov ides  each  s tuden t  wi th  an  

oppor tun i ty  to  b roaden  and  deepen  a  deve lop ing  ph i losophy  o f  l i f e .  Such  

a  course  has  been  pe rhaps  one  o f  the  more  imag ina t ive  r e sponses  t o  the  

s tuden t s '  demand  fo r  r e l evancy  and  mean ingfu lness  i n  the i r  educa t iona l  

exper i ence .  

2 .  There  i s  no  t each ing  un less  s tuden t s  l ea rn .  We can  no  longer  

assume  tha t  l ea rn ing  occurs  s imply  because  a  t eacher  i s  p resen t  in  the  

c las s room and  goes  th rough  a  s e r i e s  o f  exe rc i ses  fo r  a  t e rm.  I t  i s  no t  

enough  to  say  tha t  t eacher s  have  t augh t  because  they  have  covered  the  

sub jec t  ma t t e r .  Mos t  t each ing  occurs  th rough  the  l ec tu re  method  in  which  

the  sub jec t  ma t t e r  i s  covered  fo r  the  s tuden t s  -  a  marve lous  way  o f  s ay 

ing  i t .  The  impor tan t  concep t  he re  i s  tha t  t eacher s  mus t  be  accoun tab le  

fo r  the i r  t each ing  and  mus t  be  ab le  to  show ev idence  tha t  they  have  he lped  

s tuden t s  l ea rn .  There  a re  impl i ca t ions  he re  fo r  the  k ind  o f  env i ronment  

i n  which  s tuden t s  l ea rn  bes t  a s  we l l  a s  fo r  the  sys tems  approach  in  edu

ca t ion  in  which  s tuden t s  pa r t i c ipa te  in  the  deve lopment  o f  spec i f i c  ob jec 

t ives  toward  which  t he i r  educa t ion  i s  a imed .  

3 .  I f  we  a re  to  humanize  the  l ea rn ing  p rocess  we  wi l l  beg in  t o  

remove  the  ba r r i e r s  to  l ea rn ing ,  the  pe r iphe ra l  h indrances  tha t  encumber  

s tuden t s  who  wish  t o  become a l l  they  a re  capab le  o f  becoming .  We have ,  

p r imar i ly  th rough  t r ad i t ion ,  bu i l t  a  whole  s e r i e s  o f  educa t iona l  t r app ings  

tha t  g rea t ly  h inder  and  even  d imin i sh  a  s tuden t ' s  move  toward  s e l f -
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development .  Tes t ing  programs,  g rades ,  and  proba t ion-suspens ion  regula

t ions  a re  examples .  

Before  the  s tudent  even  comes  to  our  c lasses ,  we begin  th rea ten ing  

h im wi th  a  t es t ing  program.  A ba t te ry  of  t es t s  before  school  beg ins ,  

even  i f  used  for  counse l ing  and  no t  fo r  admiss ions ,  i s ,  for  many s tudents ,  

an  ac t  o f  je rk ing  the  shee ts  o f f  them and  expos ing  the i r  inadequac ies  o f  

which  they  a re  a l ready  so  pa infu l ly  aware .  I f  they  a re  no t  p roper ly  equipped ,  

they  a re  chas t i sed  by  be ing  p laced  in  appropr ia te  ce l l s  to  brea the  the  

tep id  a i r  they  know so  wel l .  Tes t ing  i s  too  of ten  the  process  o f  reduc ing  

groups  of  s tudents  to  the  lowes t  common denomina tor .  Many t es t ing  programs 

a re  bu i l t  on  the  an t i - l i fe  phi losophy tha t  there  a re  zeros  in  human na ture .  

A t es t ing  program tha t  a t tempts  to  d i scover  what  i s  r igh t  wi th  s tudents  so  

tha t  the  co l lege  can  provide  programs to  suppor t  and  deve lop  tha t  r igh tness  

might  be  a  yeas ty  and  welcome deve lopment  in  educa t ion .  

Jun ior  co l leges  have  c la imed to  be  s tudent -cen te red  ins t i tu t ions  

dedica ted  to  he lp ing  s tudents  meet  wi th  success .  But  one  of  the  mos t  

v ic ious  educa t iona l  t rappings  ye t  invented  guaran tees  fa i lu re .  The  puni t ive  

and  p r imi t ive  grad ing  sys tem of  A th rough F has  been  thought  to  be  a  un i 

versa l  l anguage  unders tood  by  everyone  who needs  to  know anyth ing  about  

academic  per formance .  Col leges  grade  d i f fe ren t ly ;  ins t ruc tors  grade  d i f 

fe ren t ly .  Ins t ruc tors  teaching  the  same course  do  no t  grade  the  same.  Two 

ins t ruc tors  grad ing  the  same s tudent  fo r  the  same course  wi l l  d i f fe r .  I s  

grad ing  a  un iversa l  language?  Perhaps .  But  few have  learned  to  speak  i t  

wel l .  

The  F  g rade  i s  an  ex tens ion  of  the  scar le t  l e t te r  and  represen ts  the  

wrathfulness of the Protestant Ethic in that all who fail must be punished. 
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A s tudent  i s  requi red  to  wear  h i s  fa i lu re  on  h i s  t ranscr ip t  fo r  a l l  to  

see  for  the  dura t ion  of  h i s  l i fe .  Many jun ior  co l leges  across  the  count ry  

a re  beginning  to  humanize  the  learn ing  process  by  abandoning  the  F  g rade .  

Ins tead ,  they  have  deve loped  grad ing  sys tems  of  A,  B ,  and  C.  Some co l leges  

have  re ta ined  the  D g rade ,  s ince  i t  does  ind ica te  a  low leve l  o f  pass ing  

and  wi l l ,  on  occas ion ,  t ransfer  to  o ther  ins t i tu t ions .  Perhaps  one  day  

we wi l l  have  the  courage  to  move  to  a  sys tem tha t  uses  more  meaningfu l  and  

re levant  ind ica t ions  of  persona l  deve lopment  than  even  A,  B ,  and  C.  I t  

seems to  me we a re  now ready  to  move  beyond the  beginnings  o f  the  a lphabe t .  

Another  one  of  the  grea t  th rea t s  used  aga ins t  s tudents  has  been  the  

t rad i t iona l  proba t ion  and  suspens ion  sys tem.  The  proba t ion-suspens ion  

sys tem,  as  i t  presen t ly  ex is t s ,  i s  of ten  a  th in ly  d isguised  scheme fo r  

ge t t ing  r id  of  unwanted  s tudents .  Because  o f  our  inadequac ies  we have  

no t  l ea rned  to  provide  a  good l ea rn ing  envi ronment  fo r  the  s tudents  on  

proba t ion  and  suspens ion .  We say  tha t  we have  an  open  door  ph i losophy 

in  the  jun ior  co l lege ,  bu t  we cont inue  to  k ick  s tudents  ou t ,  semes te r  

a f te r  semes te r  because  of  our  own fa i lu re .  Such  a  p rac t ice  i s  as  r id icu

lous  as  i f  hosp i ta l s  were  to  d ischarge  the  s ick  and  keep  the  hea l thy .  

There  a re  many bar r ie rs  to  learn ing  tha t  have  become so  accepted  

they  go  unques t ioned .  The  lock-s tep  cur r icu lum,  the  50  minute  c lass ,  the  

s tudent  desk ,  the  semes te r  course ,  the  teacher  in  f ron t  of  the  c lass ,  the  

rec tangular  c lass room,  the  r ing ing  be l l ,  e tc . ,  e tc . ,  e tc .  Al l  o f  these  

educa t iona l  t rappings  should  be  examined  care fu l ly  to  see  i f  they  h inder  

more  than  they  he lp  as  we a t tempt  to  provide  oppor tun i t ies  fo r  s tudents  

to  exper ience  the i r  most  human qua l i t i es .  

4 .  Ins tead  of  eva lua t ion  as  the  pr imary  respons ib i l i ty  of  the  teacher ,  
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eva lua t ion  o f  accompl i shment s  shou ld  be  the  r e spons ib i l i ty  o f  the  s tuden t .  

I f  we  can  p rov ide  the  k ind  o f  c l ima te  tha t  encourages  se l f -deve lopment  

then  the  s tuden t  wi l l  have  to  he lp  us  l ea rn  wha t  h i s  d i r ec t ion  i s  so  tha t  

we  can  bes t  a s s i s t  h im in  pursu ing  i t ;  and  s ince  i t  wi l l  be  h i s  d i r ec t ion ,  

he  wi l l  be  bes t  qua l i f i ed  to  know whe the r  o r  no t  he  has  ach ieved  i t .  Se l f  

eva lua t ion  then  becomes  a  ve ry  impor tan t  pa r t  o f  the  humaniza t ion  o f  the  

l ea rn ing  p rocess .  I f  we  can  bu i ld  an  open  and  hones t  communi ty  i n  the  

schoo l  env i ronment ,  t hen  s tuden t s  can  ce r t a in ly  a s s i s t  us  in  th i s  p rocess .  

Bu t  a t  the  p resen t  t ime  we  have  become a  soc ie ty  o f  foo l s  -  depend ing  on  

o the r s  to  t e l l  us  how we  f ee l ,  who  we  a re ,  wha t  we  wan t .  

5 .  I f  we  a re  ab le  to  humanize  the  l ea rn ing  p rocess ,  then  the  d i s 

t inc t ions  be tween  s tuden t  and  t eacher  wi l l  p robab ly  become l e s s  d i sce rn ib le .  

Lea rn ing  occurs  when  we  mee t  ou r se lves  and  o the r s  in  the  p rocess  o f  our  

emerg ing  humani ty .  I t  i s  an  exper i ence  be tween  and  among  peop le  in  which  

each  comes  t o  apprec ia t e  h imse l f  and  o the r s ,  i n  which  each  beg ins  to  g row,  

and  in  which  each  f ac i l i t a t e s  the  g rowth  o f  o the r s .  Educa t ion  i s  no t  a  

c ramming  in to  bu t  a  l ead ing  ou t  o f .  

"The  end  focus , "  a s  Apr i l  O 'Conne l l  s ays ,  " i s  man  -  tha t  i s ,  our 

se lves ,  ou r  pe rcep t ions  o f  where  we  l i ve ,  and  our  journey  th rough  the  

wor ld  -  how we  make  i t  wor th  the  e f fo r t  and  the  su f fe r ing . "  Apr i l  de 

sc r ibes  the  humaniza t ion  o f  t he  l ea rn ing  p rocess  a s  s imply  and  a s  we l l  

a s  i t  has  eve r  been  s a id ,  "Educa t ion  occurs  when  t he re  i s  a  mee t ing  o f  

pe r sons . "  (7 ,  6 )  I f  educa t ion  i s  a  mee t ing  be tween  pe r sons ,  then  i t  fo l 

lows  tha t  the  t eacher  mus t  be  a  pe r son ,  no t  a  mach ine  who  g ives  in fo rma

t ion ,  no t  a  ty ran t  who  r e igns  supreme  in  h i s  own c l a s s room,  no t  a  pe r 

miss ive  nonen t i ty  who  p rov ides  no  cha l l enge  and  encoun te r ,  no t  an  insecure  
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and  f r igh tened  an imal  who h ides  behind  academic  r igor  and  d i sc ip l ine  l es t  

o thers  v iew h i s  weaknesses ,  and  no t  a  carbon  copy  of  some ea r l ie r  t eacher  

or  professor  who in f luenced  h im.  

A t e rm tha t  descr ibes  th i s  person  be t te r  than  teacher  o r  professor  

o r  ins t ruc tor  i s  human  deve lopment  f ac i l i ta tor .  One  way o f  descr ib ing  the  

human deve lopment  f ac i l i t a tor  i s  to  presen t  an  idea l ized  pro to type  of  h im 

as  a  person .  Whi le  i t  i s  he lpfu l  to  have  a  model  as  a  goa l ,  i t  i s  to  be  

unders tood  tha t  ind iv idua ls  ex is t  in  a  process  o f  becoming  in  which  they  

re f lec t  on ly  cer ta in  degrees  of  a t ta inment  of  these  charac te r i s t ics .  The  

k ind  of  person  who i s  needed ,  has  been  descr ibed  by  Maslow as  se l f -ac tua l iz ing ,  

by  Horney  as  se l f - rea l iz ing ,  by  Pr ive t te  as  t ranscendent - func t ion ing ,  and  

by  Rogers  as  fu l ly - func t ion ing .  Other  humanis t ic  psychologis t s  such  as  

Combs ,  Jourard ,  Per l s ,  Ot to ,  Mous takas ,  and  Landsman have  descr ibed  such  

hea l thy  persona l i t i es  as  open  to  exper ience ,  democra t ic ,  accept ing- ,  under 

s tanding ,  ca r ing ,  suppor t ing ,  approving ,  lov ing ,  non- judgmenta l .  They  tend  

to agree with the artist in Tennessee Williams' play Night of the Iguana 

who sa id ,  "Noth ing  human i s  d i sgus t ing ."  They  to le ra te  ambigui ty ;  the i r  

dec is ions  come f rom wi th in  ra ther  than  f rom wi thout ;  they  have  a  zes t  fo r  

l i fe ,  for  exper ienc ing ,  fo r  touching ,  t as t ing ,  fee l ing ,  knowing .  They  r i sk  

involvement ;  they  reach  ou t  fo r  exper iences ;  they  a re  not  a f ra id  to  encounter  

o thers  o r  themselves .  They  be l ieve  tha t  man i s  bas ica l ly  good,  and ,  g iven  

the  r igh t  condi t ions ,  wi l l  move  in  pos i t ive  d i rec t ions .  They  be l ieve  tha t  

every  s tudent  i s  a  g i f ted  person ,  tha t  every  s tudent  has  un tapped  po ten t ia l 

i t i es ,  tha t  every  human be ing  can  l ive  a  much fu l le r  l i fe  than  he  i s  cur ren t ly  

exper ienc ing .  They  unders tand  the  secre t  the  fox  to ld  to  the  l i t t l e  pr ince :  

" I t  i s  only  wi th  the  hear t  tha t  one  can  see  r igh t ly ;  what  i s  essen t ia l  i s  

inv is ib le  to  the  eye ."  (8 ,  87)  

178 



While  th i s  i s  the  descr ip t ion  of  a  model  tha t  i s  fa r  removed f rom 

what  mos t  o f  us  have  exper ienced  in  our  educa t ion ,  I  be l ieve  i t  i s ,  never 

the less ,  the  k ind  of  model  we  should  be  s t r iv ing  for  i f  we a re  to  humanize  

the  learn ing  exper ience  for  our  s tudents .  

But  change  i s  very  s low in  educa t ion  and  teachers  perhaps  a re  harder  

to  change  than  anyone  e l se .  The  ca tech ism of  educa t ion  i s  repea ted  genera

t ion  a f te r  genera t ion  and  we t end  to  teach  as  we were  t aught .  Educa t ion  

has  become a  cas t ra t ing  cyc le  in  which  educa t iona l  eunuchs  -  by  some du l l  

mi rac le  -  bege t  the i r  own k ind .  In  shor t ,  mos t  o f  us  a re  bu t  poor  p las t ic  

copies  of  poor  p rofessors .  

In  our  concern  for  the  s ta te  of  educa t ion ,  we se ldom turn  inward .  

I t  becomes  easy  to  b lame ou ts ide  forces  for  our  d i f f icu l t ies .  In  tha t  

regard ,  man p rogressed  very  l i t t l e  as  a  c iv i l i zed  be ing .  F l ip  Wi lson ' s  

Gera ld ine  says ,  "The  devi l  made  me buy  th i s  d ress . "  That  i s  probably  a  

funny  l ine  because  i t  i s  an  exper ience  tha t  f inds  grea t  welcome in  each  

o f  us .  I t  i s  eas ie r  to  b lame ou ts ide  forces  fo r  our  presen t  pred icament  

ra ther  than  ourse lves .  

I  have  been  a  consul tan t  in  the  pas t  th ree  years  to  some for ty  jun ior  

co l leges  in  some seventeen  s ta tes .  Each  co l lege  I  v i s i t  has  a  wel l -worn  

l i s t  of  excuses  fo r  inef fec t ive  educa t iona l  programs.  Here  a re  some of  

the  reasons  g iven  for  inef fec t ive  programs and  there  a re  numerous  o thers :  

1 .  The  fac i l i t i es  a re  inadequate .  

2 .  There  i s  not  enough money.  

3 .  There  i s  a  problem in  communica t ions .  

4 .  The  un ivers i t i es  have  no t  done  a  suf f ic ien t  job  in  prepar ing  
good t eachers .  

5 .  Too many h igh  school  t eachers  move  in to  the  jun ior  co l lege .  
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6 .  The  p res iden t  i s  an  ex -mi l i t a ry  man .  

7 .  The  s tuden t s  he re  r ea l ly  don ' t  ca re .  

8 .  The  Depar tmen t  o f  Educa t ion  o r  the  Accred i t ing  Agency  o r  the  
Federa l  Government  won ' t  l e t  us  do  wha t  we  need  t o  do .  

Whi le  t hese  f ac to r s  ce r t a in ly  do  in f luence  the  qua l i ty  o f  the  educa 

t iona l  p rogram,  I  be l i eve  the re  i s  ano the r  f ac to r  o f  g rea te r  s ign i f i cance  

tha t  keeps  the  humaniza t ion  o f  the  l ea rn ing  p rocess  f rom occur r ing .  For  

the  mos t  pa r t ,  educa to r s  l ack  the  pe r sona l  and  p ro fess iona l  i den t i ty  to  

make  them e f fec t ive  human  deve lopment  f ac i l i t a to r s .  S ince  the i r  own 

pe r sona l  i den t i ty  has  no t  been  deve loped  c l ea r ly ,  they  have  no t  pa id  much  

a t t en t ion  to  human  i n t e rac t ion  wi th  s tuden t s  and ,  the re fo re ,  the  humaniza 

t ion  o f  the  l ea rn ing  p rocess .  I f  we  would  g ive  impor tance  to  wha t  i s  

impor tan t  then  we  mus t  come  t o  know ourse lves  ana  to  wish  fo r  ourse lves  

wha t  we  would  wish  fo r  our  s tuden t s .  We canno t  g ive  tha t  which  we  do  no t  

have .  We have  t ended  to  ac t  a s  i f  i t  were  be t t e r  to  unders t and  human  

be ings  than  to  ac t  l i ke  them.  We canno t  he lp  ano the r  on  h i s  journey  

toward  se l f  deve lopment  and  fu l f i l lmen t  un less  we  our se lves  have  made  

a t  l eas t  a  f i r s t  s t ep  in  our  own jou rney .  How can  we  f ac i l i t a t e  the  

deve lopment  o f  o the r s  when  we  have  no t  exper i enced  our  own po ten t i a l  i n  

fu l f i l l i ng  ways?  How can  we  mobi l i ze  our  ene rg ies  toward  pos i t ive  deve l 

opment  when  ou r  ene rg ies  have  been  dep le ted  in  ma in ta in ing  a  communica t ion  

sys tem tha t  i s  dehumaniz ing?  

When  human  ene rgy  i s  no t  d i r ec ted  toward  pe r sona l ly  sa t i s fy ing  

goa l s ,  t he re  wi l l  be  unsa t i s fac to ry  p rograms  suppor ted  by  the  weak  excuses  

c i t ed  be fo re  a s  r easons  fo r  ine f fec t iveness .  As  educa to r s  we  mus t  l ea rn  

to  t ake  ca re  o f  ou r se lves .  When  we  come  t o  exper i ence  our  s t r eng th  and  
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po ten t i a l  a s  pe r sons ,  moving  toward  se l f - ac tua l i za t ion ,  we  wi l l  l ea rn  in  

c rea t ive  and  innova t ive  ways  t o  t ake  ca re  o f  t he  pe r iphe ra l  p rob lems  tha t  

keep  us  f rom be ing  e f fec t ive .  We w i l l  c rea te  new f ac i l i t i e s  o r  inven t  

exc i t ing  ways  t o  use  the  l imi ted  f ac i l i t i e s  tha t  a re  ava i l ab le .  We w i l l  

l ea rn  to  en l i s t  s tuden t s  in  our  e f fo r t s  to  humanize  the  educa t iona l  p rocess  

and  the reby  inc rease  our  impac t  many  fo ld .  The  focus  wi l l  sh i f t  f rom weak

nesses  to  s t r eng ths ,  f rom wha t  can ' t  be  done  t o  wha t  can  be  done ,  f rom wha t  

i s  wrong  wi th  us  t o  wha t  i s  r igh t  wi th  us .  A p rogram wi th  tha t  k ind  o f  

focus  wi l l  nu r tu re  and  cha l l enge  s t a f f  members  who  wi l l  deve lop  a  sense  

o f  miss ion ,  communi ty ,  and  commi tmen t  t ha t  wi l l  s e rve  to  s t imula te  deve lop

ment  t ha t  we  ca l l  t he  humaniza t ion  o f  the  l ea rn ing  p rocess .  

Such  a  deve lopment  i s  no t  l i ke ly  to  occur  on  a  widespread  bas i s  fo r  

some  t ime  to  come .  Bu t  a  f ew educa to r s  have  begun  to  l i s t en  to  the  c l ea r  

ca l l  f rom human  be ings  in  th i s  soc ie ty  who  wish  t o  l ive  more  c rea t ive  and  

fu l f i l l i ng  l ives .  The  r e sponse  has  been  in  the  fo rm o f  a  few imag ina t ive  

and  po ten t  i n s t i tu t ions  such  a s  San ta  Fe .  I f  the  t r ad i t iona l  p roduc t ion  

mode l  i s  to  be  r e s t ruc tu red  then  we  wi l l  need  many  more  such  in s t i tu t ions .  

War ren  Benn i s  has  s a id ,  "For  c lues  to  the  fu tu re ,  we  mus t  look  in  the  

min i - soc ie t i e s  o f  the  communes ,  t he  exper imen ta l  s choo l s ,  and  the  imag i 

na t ive  l i t t l e  groups  tha t  f lou r i sh  in  the  a rmpi t s  o f  g i an t  bureaucrac ies . "  

(9 )  

I  am no t  op t imis t i c  tha t  we  wi l l  eve r  r each  the  idea l ,  bu t  I  am 

hopefu l  t ha t  we  wi l l  move  more  and  more  i n  the  d i rec t ion  o f  the  humanis t i c  

e th ic  and  away  f rom the  n ih i l i s t i c  e th ic  o f  t he  p roduc t ion  mode l .  Whe the r  

o r  no t  we  do  depends ,  i n  g rea t  pa r t ,  upon  jun io r  co l l ege  f acu l ty  members  

and  admin i s t r a to r s  such  a s  yourse lves .  And  whe the r  o r  no t  you  can  become 
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even  more  po ten t  a s  an  i n s t i tu t ion  depends  on  your  own pe r sona l  commi t 

ment  t o  become more  po ten t  ind iv idua l s .  You  have  go t  to  t ake  a  l i t t l e  

t ime  fo r  yourse l f  and  be  wi l l ing  to  sha re  in  the  journey  o f  your  co l 

l eagues .  Langs ton  Hughes ,  t he  famous  B lack  poe t ,  pu t s  i t  toge the r :  

Fo lks ,  I 'm  t e l l in 1  you  
B i r th ing  i s  ha rd  
And  dy ing  i s  mean  — 
So ge t  yourse l f  a  l i t t l e  lov ing  

in  be tween .  (10 ,  22)  
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