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INNOVATIONS IN HUMANISTIC EDUCATION

by
Terry O'Banion

“Innovation” and “humanistic” were “hot” words in
the 1960’. The climate of the ‘60’s supported experiments
with new approaches and especially approaches that were
designed to respond to human needs in a humane way.
Students demanded an education that was, in their words,
“meaningful and relevant.” Educators, responding to the
moods and demands of the time innovated--tried new ap-
proaches, new designs--and even examined new value frame-
works for education.

Humanistic Education provided one such value frame-
work for the exploration of a rich variety of educational
activities. Always present as an alternative in the thousands
of years of educational practice, Humanistic Education
flowers from time to time as an exciting viewpoint-often
accompanied by conflict and controversy. In this century
Progressive Education and General Education are forms of
Humanistic Education that emerged briefly, had considerable
impact, but faded from center stage when new approaches
came along or when social upheavals such as Sputnik stimu-
lated new directions in American education.

In the. ‘60’s Humanistic Education emerged again, this
time actually called Humanistic Education, an unfortunate
designation because it immediately challenged and accused
established education as nonhumanistic or inhumane. The
rebirth of Humanistic Education came about in part because
of new developments in psychology. Humanistic Psychology
or Third Force Psychology developed in the 19560’s and
emerged in the ‘60’s as a radical departure in psychology
suggesting that human beings were good-not evil, were full
of unrealized potential, could be self-directing, were trust-
worthy, and were educable beyond our wildest imaginations
of what heretofore had been thought regarding the educa-
bility of human beings.

Humanistic Education became popular and common-
place, It was used as a frame of reference by a variety of
groups. The AFL-CIO negotiated with management for a
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“humanistic work environment.” Registrars talked of human-
izing registration. Presidents suggested that a community
college ought to model a humanistic community for students
and citizens.

The impact of Humanistic Education is still evident in
educational practices today, particularly in community
colleges. There are fewer rules and regulations in community
college catalogs. Non-punitive grading systems became
popular in the early 1970’ and still hold out in some col-
leges. Encounter groups were offered to students and faculty
alike and in many instances were accepted into the curric-
ulum and offered for academic credit. Services were extended
to groups of students who had not benefited from the
community college, such as the aged, the handicapped, and
the mentally retarded. Learning opportunities became
individualized and new machinery and formats for presenting
small units of learning became the most populsr implemen-
tation of humanistic education in the ‘60 znd ‘70’s. More
recently there are humane attempts {o match students’
styles of learning with the styles of teaching available in the
institution. In these ways Humanistic Education continues
to have impact on educational practices in the mid ‘70’s as
it is likely to have in the late ‘70’s and ‘80’ and perhaps
beyond. Though the term is no longer in vogue, the philos-
ophy it represents is still very much alive, There are exciting
innovations--a term also no longer in vogue-that validate the
impact of this alternative educational viewpoint.

Innovatjons are seldom if ever new inventions. They
emerge out of the collective exploration and experimen-
tation of creative staff members and they emerge over a
considerable period of time, Three innovations to be de-
scribed in this paper have historical roots which deny any
suggestion that they are new or different. What is new,
however,is that they have emerged in the last decade as more
important and in different forms, and they are receiving more
national attention in these forms than they have in the past.
Three innovations in Humanistic Education that have cap-
tured the imagination of staff members in community
colleges include: 1) an alternative to organization by disci-
pline, 2) Human Development Education, and 3) staff
development,

An Alternative To Organization By Discipline

Almost all institutions of higher education are organized
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around the traditional disciplines. In the typical university
there is a College of Commerce, a College of Engineering, a
College of Fine Arts, etc. In the typical community college
there is a Division of Communications, a Division of Life
Sciences, a Division of Social Sciences, etc. In each division
there is also a series of departments representing the further
breakdown of discipline units. In one Canadian community
college there are 54 discipline units representing faculty
members’ wishes to be identified specifically by discipline
areas to which they feel strong allegiance.

Organization by discipline is a universal model that
has been implemented fully and unquestionably in the
community college. Such organizational structure may
not always be appropriate to the goals and purposes of the
community college. In a discipline oriented organizational
structure faculty members are often more oriented to the
discipline than to teaching or the institution. The demands
or “‘standards™ of a discipline offer convenient barriers for
faculty members who do not wish to experiment with new
approaches required for the challenging tasks of educating
community college students. There is also the problem of
a hierarchy of status in terms of who is more knowledge-
able in the discipline (who has the most publications) or
who has the highest degree in the discipline, rather than
who is the best teacher and who contributes more to the
institution's purposes and goals.

Some community colleges-to counteract the negative
forces that car accompany a discipline organization, and to
experiment with new organizational structures more appro-
priate to community colleges and the mission of the commn-
unity college--have developed organizations that do not rely
on discipline affiliation, Instead, groups of faculty members
representing a variety of disciplines are organized into units
to provide instruction and {v participate in the on-going
affairs of the institution.

One approach~though still discipline oriented in the
broadest sense-is found at the College of DuPage in Illinois
and Indian Valley College in California. These two institu-
tions, as well as several others, are organized in br~ud based
clusters or houses that have been organized primarily to assist
students in identifying with a broad focus such as the social
sciences or scientific inquiry. It iz hoped that such organiza-
tion will encourage a greater sense of identity among students
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and among faculty members and that there will be more
opportunity for interdisciplinary approaches to knowledge
in such a setting. At Indian Valley College there is a purpose-
ful approach to increasing the amount of interpersonal
relationships among the staff. Retreats and special meetings
are held to give attention to this purpose.

An approach that completely destructs the discipline
organizational structure is found at Moraine Valley Commu-
nity College and Oakton Community College-both in Illinois--
and Santa Fe Community College in Florida. In these colleges
the focus is on multidisciplinary groups bound together by
attention to interpersonal relationships and a sense of com-
munity, At Moraine Valley groups of faculty members
representing a variety of disciplines are intermixed in cross-
roads communities with administrators and students, In
these communities there are no private offices; the open
space is designed to facilitate communication. Members
are encouraged to focus on problems of the college without
specific reference to their discipline affiliation.

At Santa Fe Community College units of 16 or so
faculty members, representing most of the disciplines in the
institution, and a counselor work in clearly identified physi-
cal arrangements that encourage communication and the
sharing of ideas. Faculty members in these mini-units are
encouraged to develop a special climate and some groups
have designed their office areas to represent particular
interests and creativity of the group. The units meet period-
ically just as if they were a department or division to consider
institutional problems and processes and to make their
contributions through a chairperson. When it is necessary to
meet as a discipline group--for example, to consider the
adoption of a new text in communications—the groups do
meet on a college-wide basis. These meetings are infrequent,
however, and only for the purposes of agreeing on edu-
cational problems that require decisions by representatives
of a specific discipline,

At Oakton Community College groups of 25 faculty
members are organized into communities which include a
human development specialist whose purpose is to facilitate
a sengse of community in the group. These groups form the
major structure of the college and most educational decisions
pertaining to instruction and curriculum emerge from tiese
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The examples are attempts to organize “caring commu-
nities” in the community college-structures that encourage a
sense of community based on interpersonal relationships.
Such communities, it is hypothesized, provide support and
encouragement, challenge and confrontation, trust and open-
ness, for the members, In addition, it is feit that in this kind
of community faculty members are more likely to innovate
and experiment with new approaches since there is a richer
input from various members of the institution and fewer
limits of discipline traditions. Such communities are designed
as places to practice new ideas and to try on new styles.
When a special facilitator is present, such as is the case at
Oakton, such practices are encouraged more directly.

Although the college is not organized along the lines
noted above, the climate of a caring community has heen
described by the faculty at Eastfield College of the Dallas
County Community College District in the college’s State-
ment on a Person-Centered Climate, The College is dedi-
cated to the following characteristics:

1) An atmosphere is spught in which all persons have
maximum opportunity for personal growth and
self-fulfillment.

2) Efforts are made to develop an open climate on
campus in which all persons can freely express
their concerns and opinions.

3) There is a desire to place human concerns and neec
above those of tradition and convenience,

4) An effort is made to encourage all individuals to
be supportive and thoughtful in personal relation-
ships.

5) There is a desire to develop a relaxed and warm
friendly atmosphere on czmpus.

The kind of person-centered climate described at East-
field represents the ideals of a “caring community.” Such
ideals are more likely to be met when organizational struc-
tures are designed to encourage such ideals. (For more
detailed discussion see Organizational Breakthrough in the
Community College. ERIC Topical Paper no. 47 by Barry
Heermann.)
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Human Development Education

Human Development Education is one of the more
creative facets of the Humanistic Education movement.
Human Development Education “HDE” grew out of the
General Education movement of the 1940’ and 1950’ and
was to have been the integrative force that would have made
General Education work. Called life adjustment then, courses
in college adjustment, personal living, and introduction to
personal psychology were offered in almost all colleges and
universities across the U.S. The life adjustment courses in this
period, however, failed, because there was no adequate
psychology, no methodology, and no qualified instructors,
It was a naive attempt io focus on perscnal development at
a time when educators tended to oversimplify personal
development. Such courses were mosi ofton limited to basic
didactic instruction in study skills, sorial regulations, and a
perspective that it was easy to help siudents adjust to a
social order in which values were clear and accepted t the
majority.

The life adjustment focus was fortunately dismantled
with the launching of Sputnik and a return to science and
the basics in education. Had the life adjustment phase pex-
sisted it may have undermined much of the current advances
that have emerged out of a more lively and creative Human.
istic Education that was built on stronger foundations in the
‘60’s. In the ‘60s the life adjustment cwriculum was reborn
a3 Human Development Education with 2 nruch sounder pase
becanse Humanistic Psychclogy provided a direction, the
group encounter movement provided a {eaching methodology,
and creative and potent educational mavericks have rooted
out their own education to become highly qualified facili-
tators for this new form of old education.

The student revolution also hurried the emergence of
Human Development Education. Students demanded atten-
tion to their perscnal lives from educators and the free
university movement was the spawning ground for a great
variety of alternative courses--courses that provided oppor-
tunity for personal development and exploration.

Basically, Human Development Education is a course
or a series of courses designed to help students explore the
eternal and perplexing questions Who am I? Where am I
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going? and What difference does it make? One prototype
course developed at Santa Fe Community College in Florida
is described as follows:

BE-100 is a course in introspection; the experience of
the student is the subject matter. It provides each stu-
dent with an opportunity to examine his values, atti-
tudes, beliefs, and abilities and how these and other
factors affect the quality of his relationships with
others. In addition, he examines the social milieu-
challenges and problems of society--as it relates to his
development. Finally the course provides each student
with an opportunity to broaden and deepen a develop-
ing philosophy of life.

At the present time hundreds of community colleges
offer a variety of experiences in Human Development Eda-
cation.. These range from very “‘straight” courses in career
exploration and study skills to more exotic courses in “love™
and exgpiciations of varieties of human sexuality. Some
colleges offer one or two basic courses in self-development;
others offer as many as 20 or 30 different experiences in
Human Development Education focusing on special groups
and special needs arranged in a variety of formats.

In a dissertation at the University of Illinois, Terry
Ludwig studied human development courses offered by 100
community colleges ar.d discovered that in almost all of them
academic credit wss provided, the focus of the course was
on the experience of the student, and almost all of them were
taught by smali group methods. Such courses were unknown
in the curriculum 15 years ago and offered only for noncredit
some 7-8 years ago. They are now offered in community
colleges for academic credit and are often included as elec-
tives in transfer work to universities.

More and more such courses are included as parts of
courses in communications, speech, humanities, and the
social sciences. In some community colleges an entire division
called the Human Development Division, for example at El
Centro College in Dallas, or the Affective Education Division
at Jamestown Community College in New York has been
organized to offer this form of instruction to students.

Although there are some recent signs that the rapid
development of Human Development Education in the
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early “70’s may be beginning to slow--and in some cases
actually dismantled-it is, nevertheless, one of the more
creative aspects of Humanistic Education in the last decade.
Human Development Education represents the curricular-
ization of affective education and that is quite an inno-
vation--the granting of academic ecredit for what many
students feel is their most important college experience.

Staff Development

During the 1960’s the growth of community colleges
was unprecedented in the history of educational develop-
ment in the U.S. In the ten year period 1960-70 the number
of two year colleges increased by 61%, the number of stu-
dents increased by 271%, and the number of staff increased
by 327%. Because of this growth, the wriority of resources
in community colleges focused on growth, Increasing num-
bers of students meant that new programs had to be de-
veloped and new facilities had to be located and constructed.
The priority was on the increasing number of students, the
diversity of programs, and the expansion of facilities.

Only in the middle “70% did the community college
come to a resting place where it could review what happened
during the last decade and a half. In that review it has be-
come increasingly clear that a new priority has emerged, 2
priority on persons, a priority on the people who staff the
people’s college. Staff develupment has emerged in the last
decade as 2 new program of high priority designed to respond
to the professional and personal needs of the staff of com-
munity colleges.

The American Association of Community and Junior
Colleges held its second national assembly on the topic of
staff development in 1973. Members of the national assembly
noted the importance of staff development,

The staff of a college is its single greatest resource In
economic terms, the staff is the college’s most sigrfi-
cant and largest capital investment. In these terms
alone, we affirm that it is only good sense that the
investment be allowed to appreciate in value and not be
allowed to wear itself out or slide into obsolescence
by inattention or neglect. But in a more crucial sense
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the college’ staff is the expression of its purposes, the
collective manager of its missions., As the college’s
purpose change and adapt to the social needs of its
community, its staff deserves—-must have—-opportunities
io adapt amd change too.

Inservice tmining has always been a part of activities in
eclucational inggitutions, but in the past the concept has been
quite limited Most colleges provide a two-day orientation
session for staff each year, but such experiences are seldom
rated highly by teachers who are forced to sit through the
sessions. Orne faolly member asked to evaluate the most im-
partant thirg that occurred to her during the two-day orien-
tation segion jmdicated on her evaluation form that she had
completed Knitding a left sock.

Recogmizirig the need to respond to more basic needs
that faculty hawe such as improving instructional approaches,
designing new curicula, and leaming better how to relate to
students, staff development has emerged in the last ten years
as one ©of the smost important priorities in community col-
leges. Good s#iff development is a humane response to
human needs and is an attempt to provide Humanistic
Education for gtaff,

The state of Florida is an outstanding example of com-
mitment to st=2ff development, By action of the Florida
Leegislature specitl funds are allocated to community colleges
each year for giiff development programs. Each college has a
staff development officer and usually a staff development
committee thak sttempts to design programs to meet the
needs of stalf members as well as to meet the priorities of
the institution, Activities are available fur full and pari-time
faculty, clasifiied staff, and administraiors. Staff develop-
meent activities include retreats for groups of faculty or for
the total facylly, grants to encourage staff members to
develop inmnoyalive approaches to improving instruction,
personal development plans, and a variety of in-house work-
shops anq semdnas often provided by an in-house staff of
consultants. '

In the Lessgue for Innovation, a national consortium
of 48 communiily colleges in eleven states, staff development
is one of the highest priorities. Member colleges in the League
have developed a number of creative and innovative ap-
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proacies to staff development and the League itself acts as a
staff development program for member colleges.

Examples of staff development programs in League
colleges include a series of self-instructional modules for
part-time staff at the Maricopa County Community College
District. Modules focus on such items as the mature of the
community college and the community college student,
approaches and techniques of teaching, caveer deveiopment,
and the nature of the community served by the college. At
Eastfield College in Dallas there is a staff development pro-
gram for members of the classified staff. Classified staff
members have opportunities to participate in workshops
and seminars and to participate in activities that are avail-
able to professional staff members in the college. Also in
the Dallas district top administrators intem in new positions
in various units of the district colleges and also use pro-
grammed materials on community college administration
developed by the district to further their learning of admini-
stration and the community college. In the Foothill-De Anza
Community College District there is a focus on interpersonal
relationships to improve communication among admini-
strative staff and a comprehensive program for updating
counselor skills in the new counseling approaches.

In these colleges staff development is certainly an
innovation compared to what was available ten years ago.
As these programs focus on the continuing development of
staff members both professionally and pexsonally staff de.
velopment is a refiection of the bestin Humanistic Education.

These three innovations in Humanistic Education serve
to illustrate that Humanistic Education is simply good edu-
cation-education that attempts to bring some balance to our
past over-emphasis on rational and cognitive processes.

These three innovations provide examples of how
Humanistic Education has had influence on the organization
of an institution, how it has helped contribute to the devel-
opment of a new curricula area and improved instructional
opportunities for students, and how it has had direct impact
on staff members themselves in terms of providing oppor-
tunities for their contiruing professional and personal devel-
opment. As these three examples illustrate, Humanistic
Education underscores the value of human feelings and
emotions in the education of human beings and aims toward
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the development of students and staff who axe both warm- ..
hearted and hardbeaded-both tough and tender-both .-
knowing and caring. It is this kind of balance that is the only
‘proper purpose of education. Humanistic Education attempts -

to right that ba.lance




